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The grant of new musical instruments you received is intended to jump-
start a sequential instrumental music program and should be built upon 
and grown so that all children in your school receive the benefi ts of 
instrumental music education.
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GRANT GUIDELINES

The online progress report plays an integral part in our grant process and allows us 
to better serve you while continuing our efforts to improve programs for students. 
This report asks for information on school status, school contacts, music program 
participation, as well as the challenges and successes of the program. The data 
provided ensures that we update our records appropriately.  Each year, you will receive 
an email from the VH1 Save The Music Foundation with information about how to 
access the annual progress report through a special website. We look forward to 
hearing about the growth of your music program and how it has positively impacted 
your school and students!

THE ANNUAL VH1 SAVE THE MUSIC
FOUNDATION PROGRESS REPORT

Upon applying for and receiving a grant of instruments from the VH1 Save
The Music Foundation, you agreed to the following Grant Guidelines:
 • The school is prepared to implement an instrumental music instruction 
                    curriculum and provide a qualifi ed music teacher to instruct it.

 • The school shall provide for at least one instrumental music teacher’s
      salary in its budget for a new program, based on the receipt of
                    instruments from VH1 Save The Music Foundation.

 • The school does not currently have instrumental music and will add
      instrumental music to the regular school curriculum, offering no less than
      weekly in-school music classes (General music and recorder can and
      should be currently available at the school.)

 • The school has adequate, secure storage space for instruments and
                    equipment.

 • The school will respond to any progress reports requested by the VH1
                   Save The Music Foundation and will allow representatives from the
                   Foundation to visit once a year. 

 • The school will accept full responsibility for the normal maintenance of
                    the donated instruments, with the exception of that which is covered
                    through manufacturer warranties. This includes providing the necessary
                    supplies for the instruments to function, such as strings and reeds.

MUSIC ROOM SPECIFICS

To ensure the success and growth of your school music program, suffi cient space must be designated for 
instruction.

All music classrooms should be large enough to accommodate the largest group taught, have proper 
ventilation, proper acoustical properties, a quiet environment, adequate lighting, and space for instrument 
storage.

This music room should not be a space that is shared for school assemblies and other activities (e.g. an 
auditorium or cafeteria). These extracurricular activities interrupt vital classroom/rehearsal hours and can 
disrupt the progress of your music program.

SPACE
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If your program is taking place in a shared general music classroom, the room should provide ample 
space for movement used in the general music curricula in addition to space for the lab. The lab 
should have its own designated area and suffi cient electrical outlet access for the instruments.

Minimum Space Requirements (Lab only):
Keyboard Lab: 18’ x 17’
Guitar Lab: 13’ x 16’

KEYBOARD/GUITAR LAB:
As your program grows, it is not uncommon that 50 or more students will be attending a class 
at one time for an ensemble rehearsal (group lessons for like instruments should still meet in 
small groups. See Scheduling for more details). This large number of students, instruments, 
music stands, and instrument storage lockers will need suffi cient space. It is also important for 
teachers to have a sink readily available for instrument maintenance.

BAND/STRINGS:

 6  7
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SUPPLIES:
The grant of instruments from the VH1 Save The Music Foundation provides your school with instruments 
for a basic instrumental music program. There are many additional supplies needed to get your program off 
the ground and running. Your designated yearly music budget should allocate suffi cient funds to provide all 
of these necessities for the program.  This list outlines a few basics that are required:

 • Music Stands

 • Instrument Supplies
     Band: reeds, valve oil, cork grease, additional mouthpieces, woodwind keypads
     Strings: shoulder rests, strings, rosin
     Guitar Lab: strings, replacement cables, picks, new headphones
     Keyboard Lab: replacement cables, new headphones

 • Method Books: (equivalent to a class textbook) these are necessary for every student to
     develop the pedagogical skills needed to play their instrument.

 • Sheet Music: A music library of ideally 20 titles to start. Each year 10 more titles should be
     added to the library.

As more students join the music program in future years, it is important to purchase additional instruments 
to supplement the original grant. Budgeting for the purchase of a few new instruments
each year will help to negate the need for a large single-year purchase in the future.

YEARLY BUDGET – MAINTENANCE, 
SUPPLIES AND PROGRAM GROWTH

The VH1 Save The Music Foundation provides grants of high-quality musical instruments. Yearly 
maintenance and care will ensure that they will last for many years. Annual tune-ups on each instrument 
are vital to their longevity, as well as minor repairs and services as needed. Additionally, your music 
program will need a yearly supply of reeds, valve oil, strings, etc. depending on the program your school 
received. Finally, every successful music program requires a budget for the purchase of new music, 
equipment, and transportation to and from performances.

MAINTENANCE/SUPPLIES BUDGET
(AT LEAST $4,000 PER YEAR)

The grant of instruments from the VH1 Save The Music Foundation is a jump-start, but as your music 
program grows, your music teacher will need additional instruments. At least $5,000 should be allocated 
each year for the purchase of new instruments. This will help grow the program and afford more students 
the benefi ts of music education.

PROGRAM GROWTH BUDGET
(AT LEAST $5,000 PER YEAR)

MUSIC TEACHERS
A great music teacher will ensure your music program’s success.

The VH1 Save The Music Foundation requires that grantee schools hire certifi ed music educators. As with 
any profession, music educators have areas of expertise such as brass and woodwinds (for a band program), 
strings, guitar, general music, choral, etc. It is essential that your teacher be qualifi ed in the pedagogy of 
the specifi c music program he or she is instructing. Appropriate teacher placement is the fi rst step to a 
successful program.

It is imperative that your instructor be a trained, licensed music educator. Simply playing an instrument 
well does not mean an individual has the knowledge or ability needed to teach students. Local musicians 
and music institutions can enhance your school’s music program by taking small groups of students aside 
for lessons, guest conducting on a specifi c piece of music, performing a school assembly, etc. This is a 
wonderful way to enrich a program that already has a certifi ed music educator in place. “Arts in education” 
or artist residency experiences can enhance your school music program, but should NOT be the sole 
provider of instruction. In all cases, these curricular enhancements should be supervised by your certifi ed 
music teacher.

If you are looking for a certifi ed music educator for your school, please reach out to your district music/
arts coordinator. They often receive resumes from prospective candidates who are looking to teach in your 
district. Also, NAfME: The National Association for Music Education has websites dedicated specifi cally to 
posting job openings and/or identifying qualifi ed candidates, as do many of the association’s state affi liates.
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SCHEDULING
Proper scheduling of your instrumental music program is essential to ensure the success of the program 
and for students to meet the achievement standards in music. According to the Opportunity-to-Learn 
Standards for Music Instruction, scheduling should allow for ALL students to have access to the program 
and students should receive no less than 90 minutes of music instruction per week, including individual 
instruction and work in small groups and ensembles. Learn more about the Opportunity To Learn 
Standards.
 
It is also important to give attention to the formation and support of a choral music program. Please keep 
in mind, however, that it may not be appropriate to ask an instrumental teacher to also direct chorus 
unless the teacher’s training and ongoing professional development qualify the instructor for the task.

Many VH1 Save The Music grantee schools have been successful in scheduling their keyboard or guitar 
program within the general music curriculum. Students should receive a minimum of  90 minutes of 
instruction each week throughout the school year.
 
In a middle school setting (grades 6-8) keyboard and guitar classes can be offered as year-long music 
courses with their own curriculum focusing on music theory and performance.

SCHEDULING YOUR KEYBOARD/GUITAR CLASSES:

The most common method of scheduling beginning band and string programs is through a “pull-out”
or “rotating lesson” schedule in addition to full ensemble classes.
 
For pull-out lessons, the music teacher’s schedule should allow for 45-60 minute blocks where he or she 
can instruct homogenous groups of beginning students (e.g. fl ute students, trumpet students or violin 
students). For example, fl ute students during their fi rst year are learning the nuts and bolts of their specifi c 
instrument - how to properly hold the fl ute, create a strong tone, and the basic fi ngering of their fi rst scale 
of notes. The fl ute is played quite differently from the trumpet; therefore, beginning students should be 
taught separately, in homogeneous instrument groups.
 
To create a rotating schedule, the beginning fl ute players will have a weekly lesson on the same day of the 
week to make it easier to remember to bring their fl ute from home. Each week the lesson will meet during a 
different class hour so that other classes are only missed once every six weeks. Research shows that there 
is no negative impact on the academic achievement of students who participate in pull-out lessons; in fact, 
students often do better in theirother subjects and standardized tests after starting a pull-out instrumental 
music program due to the benefi ts they have received from participating in an instrumental music program. 
[“A Comparison Study of the Ohio Profi ciency Test Results between Fourth-Grade String Pull-out Students 
and Those of Matched Ability” by Michael D. Wallick, Journal of Research in Music Education, 1998.]
 
As beginners, it is important that students also take part in full ensemble classes. This brings together all 
students into a band or orchestral setting. Every instrument has a specifi c role in the music that is played. 
During full ensemble classes, students become engaged in following a conductor and listening to all of 
the different parts around them and how their own instrument fi ts into the musical experience. Through 
playing in an ensemble they are learning to collaborate, work as a team and follow directions. These classes 
should be at least 45 minutes long and should take place at least once a week. As your program grows and 
students exhibit varying levels of experience, you may fi nd it valuable to schedule ensembles of varying 
levels to enable rich and challenging learning experiences for all students.

For more specifi c information on scheduling your music program, please contact your VH1 Save The Music 
Representative.

SCHEDULING YOUR BAND/STRING CLASSES:
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PUBLIC PERFORMANCE
AND MUSIC ENRICHMENT
OPPORTUNITIES

As your student ensemble grows in confi dence and mastery, the students will want to demonstrate 
their accomplishments publicly. Performances can showcase their achievements in the classroom 
to parents, peers, and the community. These performances are a wonderful way to encourage 
increased parental participation in your school and music program. The number of these 
performances should not be so great, however, as to interfere with the learning process or reduce 
the amount of time available to achieve the instructional objectives of the ensemble.

SCHOOL & COMMUNITY PERFORMANCES

Most states and localities have annual solo and ensemble festivals. These experiences are designed 
for students to perform and receive valuable feedback and assessment. Many of these opportunities 
are managed by the state’s Music Educators Associations; you can contact these organizations 
through the National Association for Music Education (NAfME)

FESTIVALS

There are many wonderful opportunities to enhance your music program through partnerships with 
local cultural institutions and musicians.  Attending performances given by professional musical 
ensembles and experiencing visits from local musicians can greatly enhance a student’s music 
education.  It should be remembered, however, that this is a supplement to everyday instruction in 
music and the arts and should be supervised by your music teacher. 

MUSIC ENRICHMENT

BUILDING A DISTRICT-WIDE
MUSIC PROGRAM
The VH1 Save The Music Foundation is committed to providing grants of instruments to jump-
start dormant music programs in public elementary and middle schools across the country. If 
you are a middle school principal, it is important to ensure that the elementary schools that your 
students attend prior to coming to your school have quality music programs. Therefore, feel free 
to inform elementary school principals about the availability of the grant of instruments and about 
the importance of music instruction at the earliest possible age. Likewise, if you are an elementary 
school principal and the middle school(s) to which your students “feed” into dœ s not have an 
instrumental music program, please let the school’s principal know about the availability of grants to 
begin a music program. Music can be “life changing” and sometimes “life saving” for students at any 
level, especially during the challenging transitions of adolescence. 
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STUDENT SELECTION
Music education is benefi cial to ALL students. At the elementary level, ALL students should receive 
general music instruction by a certifi ed music teacher each week. Every student should also have 
the opportunity to participate in the instrumental music program that the VH1 Save The Music 
Foundation grant is providing.

In many of our grantee schools, the keyboard or guitar lab is taught by the general music teacher 
and is incorporated into the K-8 general music curriculum.  Keyboard instruction can start in 
kindergarten whereas guitar instruction is recommended to begin in third grade.

KEYBOARD/GUITAR LAB:

It is suggested that students begin study on a band or string instrument during fourth or fi fth grade. 
However, with careful planning, a string program can begin earlier. At this age, students are at the 
appropriate developmental level to begin learning these instruments.  The program should be open 
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NATIONAL STANDARDS
FOR MUSIC EDUCATION
The National Standards for Arts Education are a statement of what every young American should know 
and be able to do in four arts disciplines—dance, music, theatre, and the visual arts. The scope is grades 
K–12, and they speak to both content and achievement.  Below are the National Standards for Music 
Education developed by the Consortium of National Arts Education Associations. The detailed content 
standards are available online.

 • Singing, alone and with others, a varied repertoire of music.

 • Performing on instruments, alone and with others, a varied repertoire of music.

 • Improvising melodies, variations and accompaniments.

 • Composing and arranging music within specifi ed guidelines.

 • Reading and notating music.

 • Listening to, analyzing and describing music.

 • Evaluating music and music performances.

 • Understanding relationships between music, the other arts, and disciplines outside the arts

 • Understanding music in relation to history and culture.

STATE STANDARDS
FOR MUSIC EDUCATION
In addition to the National Standards for Music Education, State Standards for music education have 
been developed in all 50 states.  Information about your state’s standards can be found here. Through 
your school district music or arts supervisor, you can access local district standards and curriculum. 

In order for students to meet the National and State Standards for Music Education and for a music 
program to have the greatest effect on students’ education, it is important for music education to 
begin at an early age.  Just as with all academic subjects, students must have access to learning 
rudimentary concepts which can be built upon throughout their school career. General music 
instruction beginning in pre-kindergarten provides students with the fundamentals of melody, pitch, 
rhythm, and musical expression. Quality experience with pitched instruments, such as resonator bells 
and Orff instruments, non-pitched instruments such as hand drums and claves, other instruments 
such as keyboards and recorders, music textbooks and listening experiences will prepare students for 
further music instruction.
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THE BENEFITS OF
MUSIC EDUCATION

Because Music…

 • Develops skills needed by the 21st Century workforce: critical and analytical thinking,
                   creative problem solving, effective communication, teamwork and more

 • Keeps students engaged in school and less likely to drop out

 • Improves the atmosphere for learning

 • Helps students achieve in other academic subjects like math, science, and reading

 • Helps communities share ideas and values among cultures and generations

 • Is a disciplined human behavior with intrinsic value to society
 
Music provides students with the opportunity to…

 • Express themselves in verbal and non-verbal ways

 • Appreciate diverse perspectives, openness and fl exibility in thinking

 • Develop a high level of self-awareness and self-confi dence

 • Take risks and solve problems creatively

 • Embrace a variety of unique ways to gain insights about cultural and historical issues

 • Develop a rich and healthy sense of beauty and imagination
                   (reprinted from “Keep Music Education Strong”)

WHY LEARN MUSIC IN SCHOOL?

THE BENEFITS TO THE BRAIN:  
COGNITIVE DEVELOPMENT
Adults who receive formal music instruction as children have more robust brainstem responses to sound 
than peers who never participate in music lessons and that the magnitude of the response correlates with 
how recently training ceased. These results suggest that neural changes accompanying musical training 
during childhood are retained in adulthood.
 
 — Skœ , E. & Kraus, N. (2012). A Little Gœ s a Long Way: How the Adult Brain Is Shaped  by
                   Musical Training in Childhood, Journal of Neuroscience, 32 (34) 11510. DOI: 10.1523/          
                  JNEUROSCI.1949-12.2012
 
Students in high-quality school music education programs score higher on standardized tests compared 
to students in schools with defi cient music education programs, regardless of the socioeconomic level 
of community. Playing a musical instrument signifi cantly enhances the brainstem’s sensitivity to speech 
sounds. This relates to encoding skills involved with music and language. Experience with music at a 
young age can “fi ne-tune” the brain’s auditory system. 
 — Nature Neuroscience, April 2007

 Results from the Elementary School Study prove that:

 • Students in top-quality music programs scored 22% better in English and 20% better in
                    mathematics than students in defi cient music programs.

 • These academic differences were fairly consistent across geographic regions.

 • Students at the four elementary schools with high-quality music programs scored better
                    than students participating in programs considered to be of lower quality.

Results from the Middle Schools Study prove that: 

 • Students in top-quality instrumental programs scored 19% higher in English than students
      in schools without a music program, and 32% higher in English than students in a defi cient
      choral program.

 • Students in top-quality instrumental programs scored 17% higher in mathematics than
      children in schools without a music program, and 33% higher in mathematics than students in
      a defi cient choral program.

 • Students at schools with excellent music programs had higher English test scores across
      the country than students in schools with low-quality music programs; this was also true
      when considering mathematics.

 • Students in all regions with lower-quality instrumental programs scored higher in English
      and mathematics than students who had no music at all.
 — Journal for Research in Music Education, June 2007; Dr. Christopher Johnson
    Jenny Memmott
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Young Children who take music lessons show different brain development and improved memory over the course 
of a year, compared to children who do not receive musical training. Musically trained children performed better 
in a memory test that is correlated with general intelligence skills such as literacy, verbal memory, visiospatial 
processing, mathematics, and IQ.
 — Dr. Laurel Trainor, Prof. of Psychology, Neuroscience, and Behavior at McMaster University, 2006
 
Stanford University research has found for the fi rst time that musical training improves how the brain processes 
the spoken word, a fi nding that researchers say could lead to improving the reading ability of children who have 
dyslexia and other reading problems… ‘Especially for children ... who aren’t good at rapid auditory processing and 
are high-risk for becoming poor readers, they may especially benefi t from musical training.’
 — From “Playing music can be good for your brain,” SF Chronicle, November 17, 2005
                   (article on recent Stanford research study linking music and language)
 
The musician is constantly adjusting decisions on tempo, tone, style, rhythm, phrasing, and feeling – training the 
brain to become incredibly good at organizing and conducting numerous activities at once. Dedicated practice 
of this orchestration can have a great payoff for lifelong attention skills, intelligence, and an ability for self-
knowledge and expression.
  — From A User’s Guide to the Brain, May 31, 2003; Ratey, John J., MD 
 
Learning and performing music actually exercise the brain – not merely by developing specifi c music skills, 
but also by strengthening the synapses between brain cells…What is important is not how well a student plays 
but rather the simultaneous engagement of senses, muscles, and intellect. Brain scans taken during musical 
performances show that virtually the entire cerebral cortex is active while musicians are playing. Can you think of 
better exercise for the mind/brain? In short, making music actively engages the brain synapses, and there is good 
reason to believe that it increases the brain’s capacity by increasing the strengths of connections among neurons.
 — From “The Music in Our Minds,” Educational Leadership, Vol. 56, #3; Norman M. Weinberger

Music enhances the process of learning. The systems it nourishes, which include our integrated sensory, 
attention, cognitive, emotional and motor capacities, are shown to be the driving forces behind all other 
learning.
 — From Empathy, Arts and Social Studies, 2000; Konrad, R.R.
 
Taking piano lessons and solving math puzzles on a computer signifi cantly improves specifi c math skills of 
elementary school children. Children given four months of piano keyboard training, as well as time playing with 
newly designed computer software, scored 27 percent higher on proportional math and fractions tests than 
other children.
 — From Neurological Research, March 15, 1999; Gordon Shaw, Ph.D, University of California, Irvine
 
Researchers at the University of Munster in Germany reported their discovery that music lessons in childhood 
actually enlarge the brain. An area used to analyze the pitch of a musical note is enlarged 25% in musicians, 
compared to people who have never played an instrument. The fi ndings suggest the area is enlarged through 
practice and experience. The earlier the musicians were when they started musical training, the bigger this area 
of the brain appears to be.
 — From Nature, April 23, 1998; Christian Pantev, et al
 
Nowhere in the spectrum of arts learning effects on cognitive functioning are impacts more clear than in the 
rich archive of studies, many very recent, that show connections between music learning or musical experiences 
and fundamental cognitive capability called special reasoning.  Music listening, learning to play piano and 
keyboards, and learning piano and voice all contribute to spatial reasoning…In the vast literature on spatial 
reasoning (about 3,000 studies in some bibliographies), it is clear that mathematical skills as well as language 
facility benefi t directly from spatial reasoning.    
 — From James S. Catterall, UCLA, Fall 1997

THE BENEFITS TO STUDENTS: 
PERSONAL AND ACADEMIC SUCCESS
Nearly 100% of past winners in the prestigious Siemens Westinghouse Competition in Math, 
Science, and Technology (for high School students) play one or more musical instruments. This led 
the Siemens Foundation to host a recital at Carnegie Hall in 2004, featuring some of these young 
people. After which a panel of experts debated the nature of the apparent science/music link.
 — The Midland Chemist (American Chemical Society) Vol. 42, No.1, Feb. 2005
 
Students consistently involved in orchestra or band during their middle and high school years 
performed better in math at grade 12. The results were even more pronounced when comparing 
students from low-income families. Those who were involved in orchestra or band were more than 
twice as likely to perform at the highest levels in math as their peers who were not involved in music. 
 — From Catterall, James S., Richard Chapleau, and John Iwanaga (2002), “Involvement in the
    Arts and Human Development: Extending an Analysis of General Associations and
    Introducing the Special Cases of Intensive Involvement in Music and TheatreArts.” In R.
    Deasy (Ed.), Critical Links: Learning in the Arts and Student Achievement and Social
    Development, Washington, DC: Æ P.
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 A report released by the Texas Commission on Drug and Alcohol Abuse found that students involved 
in courses beyond the required ‘basics’ were less likely to be involved with drugs. The study went on to 
show that ‘Secondary students who participated in Band or Orchestra reported the lowest lifetime and 
current use of all substances’ (Alcohol, Tobacco, Marijuana or any illicit drug).
 —   From Houston Chronicle, January 11, 1998

Students consistently involved in orchestra or band during their middle and high school years performed 
better in math at grade 12. The results were even more pronounced when comparing students from low-
income families. Those who were involved in orchestra or band were more than twice as likely to perform 
at the highest levels in math as their peers who were not involved in music. 

 — From Catterall, James S., Richard Chapleau, and John Iwanaga (2002), “Involvement in the Arts
    and Human Development: Extending an Analysis of General Associations and Introducing the
                 Special Cases of Intensive Involvement in Music and TheatreArts.” In R. Deasy (Ed.), Critical
                 Links: Learning in the Arts and Student Achievement and Social Development,
                Washington, DC: Æ P.
 
Learning in the arts nurtures motivation, including active engagement, disciplined and sustained 
attention, persistence and risk taking.  It also increases attendance and educational aspirations.

 — From Critical Links: Learning in the Arts and Student Academic and Social Development, Arts
    Education Partnership, 2002

Arts participation and SAT scores co-vary—that is, they tend to increase linearly: the more arts classes, 
the higher the scores. This relationship is illustrated in the 2005 results shown below. Notably, students 
who took four years of arts coursework outperformed their peers who had one half-year or less of arts 
coursework by 58 points on the verbal portion and 38 points on the math portion of the SAT.

 — Source: 2005 College-Bound Seniors: Total Group Profi le Report, The College Board, 2005

Students of music continue to outperform their non-arts peers on the SAT, according to reports by 
the College Entrance Examination Board. In 2006, SAT takers with coursework/experience in music 
performance scored 57 points higher on the verbal portion of the test and 43 points higher on her math 
portion than students with no coursework or experience in the arts. Scores for those with coursework in 
music appreciation were 62 points higher on the verbal and 41 points higher on the math portion.
  — The College Board, Profi le of College-Bound Seniors National Report for 2006

Students at risk of not successfully completing their high school educations cite their participation in the 
arts as reasons for staying in school. Factors related to the arts that positively affected themotivation of 
these students included a supportive environment that promotes constructive acceptance of criticism and 
one where it is safe to take risks.
  — From The Role of the Fine and Performing Arts in High School Dropout Prevention, 2002;
    Barry, N., J. Taylor, and K. Walls
 
Dr. James Catterall of UCLA has analyzed the school records of 25,000 students as they moved from grade 
8 to grade 10. He found that students who studied music and the arts had higher grades, scored better on 
standardized tests, had better attendance records and were more active in community affairs than other 
students. He also found that students from poorer families who studied the arts improved overall school 
performance more rapidly than all other students.
 — From Catterall, UCLA, Fall 1997

Second graders from a low income school in Los Angeles were given eight months of piano keyboard 
training, as well as time playing with newly designed music software. The result? These students, taking 
the Stanford 9 Math Test, went from scoring in the 30th to the 65th percentile. These second graders were 
performing sixth grade math. The critical point here is the students were not taught math using music…they 
were taught music.  It was the process of learning music that helped improve their math skills.
 — From Neurological Research, March 15, 1999

Students of lower sociœ conomic status who took music lessons in grades 8–12 increased their math scores 
signifi cantly as compared to non-music students. But just as important, reading, history, geography and 
even social skills soared by 40%.
 — From Nature, May 23, 1996; Gardiner, Fox, Jeffrey and Knowles
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Students of music continue to outperform their non-arts peers on the SAT, according to reports by 
the College Entrance Examination Board. In 2006, SAT takers with coursework/experience in music 
performance scored 57 points higher on the verbal portion of the test and 43 points higher on her math 
portion than students with no coursework or experience in the arts. Scores for those with coursework in 
music appreciation were 62 points higher on the verbal and 41 points higher on the math portion.
  — The College Board, Profi le of College-Bound Seniors National Report for 2006

Students at risk of not successfully completing their high school educations cite their participation in the 
arts as reasons for staying in school. Factors related to the arts that positively affected themotivation of 
these students included a supportive environment that promotes constructive acceptance of criticism and 
one where it is safe to take risks.
  — From The Role of the Fine and Performing Arts in High School Dropout Prevention, 2002;
    Barry, N., J. Taylor, and K. Walls
 
Dr. James Catterall of UCLA has analyzed the school records of 25,000 students as they moved from grade 
8 to grade 10. He found that students who studied music and the arts had higher grades, scored better on 
standardized tests, had better attendance records and were more active in community affairs than other 
students. He also found that students from poorer families who studied the arts improved overall school 
performance more rapidly than all other students.
 — From Catterall, UCLA, Fall 1997

Second graders from a low income school in Los Angeles were given eight months of piano keyboard 
training, as well as time playing with newly designed music software. The result? These students, taking 
the Stanford 9 Math Test, went from scoring in the 30th to the 65th percentile. These second graders were 
performing sixth grade math. The critical point here is the students were not taught math using music…they 
were taught music.  It was the process of learning music that helped improve their math skills.
 — From Neurological Research, March 15, 1999

Students of lower sociœ conomic status who took music lessons in grades 8–12 increased their math scores 
signifi cantly as compared to non-music students. But just as important, reading, history, geography and 
even social skills soared by 40%.
 — From Nature, May 23, 1996; Gardiner, Fox, Jeffrey and Knowles
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MUSIC EDUCATION:
HOW SCHOOLS ARE DOING
The 1997 National Assessment of Educational Progress in arts education (visual art, music, theatre and 
dance) studied the general population of 8th graders across the country and found that students are not 
achieving at high levels in responding to, performing or creating works of art.  However, NAEP found that 
students receiving classroom arts instruction outperformed other students and that instruction increased 
all of their arts abilities, including the ability to create works of quality that communicated complex ideas 
and feelings – a fundamental communication skill in contemporary society. Unfortunately, less than half 
of the nation’s 8th graders are being taught the arts…Even at schools where [music and art] courses are 
offered, not everyone takes part.  Only one in four 8th graders reported being asked to sing or play a 
musical instrument at least once a week.
 — From 1997 National Assessment of Educational Progress in Arts Education
 
With passage of a mil-levy in 1997, Adams 14 restored the arts, in fact making arts education central to the 
student (and parent) experience…student attendance, parent participation, and student achievement have 
soared: not one of the Adams 14 Schools has received an unsatisfactory rating on the state report cards.
 —  From “Potent Partnerships: Community-Based Resources for Arts Education,” 
     The State Education Standard, Winter 2004; Gully Stanford
 
With its many challenges and opportunities, [No Child Left Behind] dominates the state and local education 
landscape today. What the long-term effects of NCLB will be on funding and support for arts education in 
the schools remain unclear. So far, the results have been mixed. Schools in some states report the amount 
of instructional  time devoted to reading, writing, math and science has increased, while for the arts it has 
declined.

 — From “Academic Atrophy: The Condition of the Liberal Arts in America’s Schools,” Council
    for Basic Education, 2004; von Zastrow, Claus with Helen Janc
 
…While virtually every state has adopted standards in the arts, only a few have incorporated the subject 
into their state accountability systems…[this can cause some states to] choose to narrow the curriculum in 
order to reach higher student achievements in a few subjects [such as math and reading].  

 — From “The Complete Curriculum: Ensuring a Place for the Arts and Foreign Languages
    in America’s Schools,” NASBE, October 2003

THE CREATIVE ECONOMY: 
WORK FORCE PREPARATION FOR
THE 21ST CENTURY
Though it’s crucial to invest in math, science and engineering, as the president outlined in his recent State 
of the Union address, there are other fi elds that hold more promise…Prefer a more artistic career? Our 
economy is poised to create new forms of entertainment, from rock ‘n’ roll and hip-hop to fi lm and video 
games. Indeed, over the next 10 years, jobs in art, music, culture and entertainment will grow twice as 
many as jobs in engineering will. 

 — From “A Search for Jobs in Some of the Wrong Places,” USA Today, February 12, 2006;  
                  Richard Florida
 
Of course, both the fundamentals and the more creative fi elds are crucial to our economic success.
The basics are not enough, though.  What we really need in order to prepare our children for the creative 
economy is a comprehensive education, something that takes them from aesthetics to algebra without 
pretending that the two are mutually exclusive.  We need to see to it that, from an early age, our entire 
population is encouraged to develop its people skills with its multiplication tables and its creative and 
entrepreneurial potential with its reading abilities.

 — From The Flight of the Creative Class: The New Global Competition for Talent, 2005;
    Richard Florida
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PUBLIC OPINION: WHAT THE
AMERICAN PUBLIC THINKS
A 2009 U.S. Gallup Poll conducted by NAMM (The National Association of Music Merchants), reveals the 
majority of Americans completely or mostly agree that benefi ts for children and teenagers playing musical 
instruments include:

  • Help a child develop creativity (97% total, 59% completely and 37% strongly agree)
 • Help develop teamwork skills from playing in a school band (96% total, 51% completely and   
      45% strongly agree)
 • Help a child’s overall intellectual development (94% total, 45% completely and 49% strongly agree)
 • Help make friends (93% total with 42% completely agreeing)
 • Help prepare them to be creative and innovative in the workforce (91% total, 42% completely and  
      49% strongly agree)
 • Yield better grades, teaches discipline, motivates them to stay in school (88% total, 36% completely  
      and 52% strongly agree)
 • Make you smarter (83% total with 37% completely agreeing)

2008 Imagine Nation Poll Findings

 • 91% of voters believe that the arts should be considered part of the basics in the classroom for
                     imaginative learning 
 • 88% agree that an education in and through the arts is essential for students to set high standards
      for themselves, have ambition and aspirations for success, and develop the skills to fulfi ll their
                    dreams
 
A 2006 U.S. Gallup Poll reveals Americans of all ages are continuing to pursue music making and offers 
insight into the attitudes behind this passion as part of the 2006 Music USA: NAMM Global Report.

 • Americans are making more music than any other nationality. 
 • The U.S. market accounts for 42.7% of musical instrument purchases, followed by Japan at 15.6%
      and U.K. at 6.7% 
 • More than one-half of U.S. households (52%) has at least one person, age 5 or older, who
                    currently plays a musical instrument – a sharp contrast compared to the United Kingdom at 37%
                    and Australia* at 36% 
 • 40% of U.S. households have two or more musicians 
 • More women (51%) play musical instruments than men (49%) 
 • The fastest growing segment of music makers is between the ages of 18 and 34;
                     an increase of 5% percent since 2003 
 • More people are encouraged by their parents to take up an instrument (37%) than become
                     interested on their own (29%), or are encouraged by a teacher (17%) or someone else (16%) 

The report also highlights attitudes behind these trends:

 • 85% of Americans believe that music is a very important part of their life 
 • 82% of Americans wish they had learned to play a musical instrument, and 67% expressed an
                    interest in learning to play 
 • 94% of respondents believe music is part of a well-rounded education, and that schools should 
                    offer instrument music instruction as part of the regular curriculum 
 • 85% believe participation in school music corresponds with better grades and higher test scores

 A 2003 Gallup Poll on Americans’ attitudes toward music revealed the following:

 • 78% of Americans feel learning a musical instrument helps students perform better in other
                    subjects
 • 96% of Americans believe participation in a school band is a good way for children to develop
                    teamwork skills
 • 88% of Americans believe participation in music helps teach children discipline
 • 54% of American households reported having a least one musical instrument player, the highest
                    fi gures since the study began in 1978
 • 95% of Americans believe that music is a key component in a child’s well-rounded education; three      
                    quarters of those surveyed feel that schools should mandate music education
 • 71% of Americans surveyed believe that teenagers who play an instrument are less likely to have
                    disciplinary problems
 
A 2006 Harris Poll revealed strong support for arts education among high school principals and vice 
principals.

 • 96% agree that participating in music education encourages and motivates students to stay in
                    school.
 • 89% of the principals feel that a high-quality music education program contributes to their school
                    achieving higher graduation rates. 
 • There are higher attendance and graduation rates among those who have a music program
 • Seven in ten principals say music education is extremely or very important to a student’s
                    educational success.
 
A May 2005 Harris Poll on the attitudes of Americans toward arts education, revealed:

 • 93% agree the arts are vital to providing a well-rounded education for children, a 2% increase over
                    2001
 • 86% agree an arts education encourages and assists in the improvement of a child’s attitudes
                    toward school
 • 83% believe that arts education helps teach children to communicate effectively with adults and
                    peers
 • 79% agree incorporating the arts into education is the fi rst step in adding back what’s missing in
                    public education today
 • 54% rated the importance of arts education a “ten” on a scale of one to ten
 • 79% believe that it’s important enough for them to get personally involved in increasing the amount
                    and quality of arts education
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